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RESUMEN

El aprendizaje continuo de idiomas, especialmente del inglés, es una necesidad en
nuestro mundo globalizado. Por lo tanto, los docentes de esta asignatura deben actualizar
constantemente sus métodos de ensefianza. Sin embargo, existe una necesidad urgente de
estrategias mas efectivas en el aula, una falta de procesos de evaluacion adecuados y una
escasez de conocimiento sobre el Método de Respuesta Fisica Total (TPR, por sus siglas
en inglés). Esto limita su uso en la ensefianza del inglés, particularmente en el desarrollo
de la comprension auditiva. Esta investigacion se desarrollo entre estudiantes del primer
nivel paralelo "F2" de la Universidad Nacional de Chimborazo. Analiza el método TPR
para la ensefianza del inglés con el fin de mejorar las habilidades de escucha. La
metodologia utilizada es descriptiva y mixta. Los resultados obtenidos han llevado al
desarrollo de una propuesta que se centra en mejorar la comprension auditiva de los
estudiantes mediante el uso innovador del método TPR. Por lo tanto, proponemos la
implementacion del TPR como una estrategia novedosa que puede mejorar
significativamente las habilidades de escucha en inglés de los estudiantes. Los hallazgos
indican que las estrategias metodoldgicas actuales para desarrollar la comprension
auditiva podrian ser mas efectivas y que el método TPR necesita ser aplicado mas
ampliamente. Por lo tanto, se recomienda incorporar este enfoque durante el proceso de

aprendizaje para mejorar la ensefianza del inglés en las habilidades de escucha.

Palabras clave: aprendizaje, escucha, habilidades, mejora, método TPR.



ABSTRACT

Continuous language learning, especially in English, is a necessity in our
globalized world. Therefore, teachers of this subject must constantly update their teaching
methods. However, there is a pressing need for more effective strategies in the classroom,
a lack of adequate evaluation processes, and a scarcity of knowledge about the Total
Physical Response (TPR) Method. This problem limits its use in teaching English,
particularly in developing listening comprehension. This research was developed among
students at the first parallel level, "F2," of the National University of Chimborazo. It
analyzes the TPR method for teaching English to improve listening skills. The
methodology used is descriptive and mixed. The results obtained have led to the
development of a proposal that focuses on enhancing students' listening comprehension
through the innovative use of the TPR method. Therefore, we propose the implementation
of TPR as a novel strategy that can significantly enhance students' English listening skills.
The findings indicate that current methodological strategies for developing listening
comprehension could be more effective and that the TPR method needs to be more widely
applied. Therefore, it is recommended to incorporate this approach during the learning

process to improve the teaching of English in listening skills.

Key-words: TPR method, listening, skills, improvement, learning.



CHAPTER 1
1. REFERENCE FRAMEWORK

1.1. Introduction

In education, teachers often rely on various methods to facilitate the teaching-
learning process. Traditionally, teacher-centered approaches, emphasizing memorization
and passive learner participation, predominate in English language teaching. This reliance
on traditional methods has led to growing disinterest among students, as they rarely have
opportunities to actively participate in class (Kumar et al., 2023). The use of repetition as
the main instructional tool, coupled with a lack of modern teaching resources, prevents
students from developing their language skills effectively, turning them into passive

recipients of information rather than engaged learners.

Globally, the importance of listening skills in language acquisition is well
recognized. However, many students face significant challenges in developing these
skills, which are critical for effective communication and academic success. At the
national level, Ecuadorian educational institutions, including the National University of
Chimborazo, struggle with outdated teaching methodologies that fail to adequately
prepare students for the demands of real-world communication. In particular, at the
National University of Chimborazo, first-level students in the Language program
frequently struggle to comprehend basic audio materials presented in class. This
challenge primarily arises due to their limited experience with the English language,
which significantly impacts their listening skills. As a result, many of these students find
it difficult to follow lectures, participate in discussions, and engage with course materials
effectively. This issue not only leads to frustration and disengagement but also diminishes
their confidence in using English, limiting both their academic performance and their

professional development.
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The gap in listening skills presents a critical problem, as students’ inability to
understand spoken English hinders their access to key academic content, which is vital
for their success in the course. The problem not only affects their ability to follow lectures
and participate in discussions but also diminishes their confidence in using English,
ultimately limiting their academic performance and professional growth. The gap in
listening skills, not only affects their ability to follow lectures and participate in
discussions but also diminishes their confidence in using English, ultimately limiting their

academic performance and professional growth.

To address these challenges, this research focuses specifically on first-level
students, aiming to improve their listening skills (the dependent variable) through the
implementation of the Total Physical Response (TPR) method (the independent variable).
TPR, developed by Asher in the 1960s, emphasizes learning through physical movement,
engaging students in a way that encourages active participation and reinforces
comprehension through “learning by doing”. This method is particularly effective in
enhancing listening skills, as it integrates multisensory experiences to deepen

understanding and retention of the material.

Despite its potential benefits, the TPR method is still underutilized in many
classrooms, and the challenge of keeping students engaged while improving their
listening skills in English persists. By proposing the application of the TPR method as a
solution to the ongoing problem of poor listening skills among students at the National
University of Chimborazo, this research aims to demonstrate how TPR can transform
passive learners into active participants. Through physical actions that accompany
language instruction, students can enhance their listening and comprehension abilities,

leading to improved academic performance.



The TPR method can offer a practical solution to the listening difficulties faced
by first-level English language students at the National University of Chimborazo by
fostering an interactive and engaging learning environment. For instance, by integrating
physical actions with spoken instructions, such as students mimicking movements related
to the vocabulary or phrases they are learning, TPR can enable learners to connect
auditory input with kinesthetic experiences. This multisensory approach not only aids
comprehension but also reduces anxiety, as students feel more comfortable and engaged
in the learning process. By actively participating in lessons, students can better retain
information and enhance their ability to understand spoken language. Furthermore, TPR
encourages collaboration and communication among peers, promoting a supportive
classroom atmosphere where students can practice their listening skills without the fear
of making mistakes. This hands-on approach directly addresses the root causes of their
listening challenges, ultimately improving their confidence and competence in using

English effectively.

Ultimately, this study will illustrate how TPR serves as an effective solution to
the pressing issue of inadequate listening skills in English language learning, offering a

promising alternative to traditional teaching methodologies.

1.2.  Research background

Learning a new language can be an exciting but overwhelming challenge for many
students. In this context, the TPR Method has emerged as an effective technique to
facilitate English language acquisition. Several studies have highlighted the positive

impact of TPR on language learning, aligning with the objectives of the present research.

For instance, Zhao and Lai (2023) explored how TPR functions, its key

components, and its effects on the teaching and learning process of English as a second



language. Their work illustrates that TPR mirrors the natural language acquisition process
in childhood. Just as children effortlessly learn their native language (L1) by associating
words with physical actions, English learners can similarly benefit from connecting
vocabulary and grammatical structures with body movements. This foundational
principle supports the thesis's focus on using TPR to enhance listening skills among first-

level English language students at the National University of Chimborazo.

In a TPR classroom, teachers issue straightforward commands in English,
prompting students to respond with corresponding actions. Astutik et al. (2019) noted that
this active involvement encourages comprehension before oral production, allowing
students to gradually familiarize themselves with the language without pressure. By
integrating kinesthetic learning through body movements as a pedagogical tool, TPR

helps reinforce muscle memory and vocabulary retention.

The TPR approach fosters an interactive and participatory learning environment,
where students actively engage in class through dynamic and playful activities. Asmali
(2019) emphasized that TPR represents a valuable tool for educators and students alike,
aiming to improve English language proficiency in an increasingly globalized world. The
present study builds upon this notion by demonstrating how TPR can specifically address
the challenges faced by students at the National University of Chimborazo in developing

effective listening skills.

Listening is a central component of language learning, as the ability to understand
and process spoken language facilitates effective communication. Garcia et al. (2023)
explore the role of TPR in enhancing English listening comprehension, providing insights
into the theoretical foundations of TPR and its practical implementation in the classroom.
Their research further supports the argument that associating words with physical actions

can greatly benefit language acquisition, particularly in the realm of listening skills.



Through a thorough analysis of these studies and their practical applications, this
research aims to shed light on the impact of TPR on the process of acquiring English as
a second language. By highlighting the effectiveness of TPR, the study advocates for its
broader integration into educational programs, ultimately contributing to a more
effective and engaging learning experience for students at the National University of

Chimborazo.

1.3. Problem formulation

At the National University of Chimborazo, first-level students in the Language
program frequently struggle to comprehend basic audio materials presented in class. This
challenge leads to frustration and a lack of motivation among these learners, particularly
due to their limited experience with the English language. The gap in listening skills not
only affects their ability to follow lectures and participate in discussions but also
diminishes their confidence in using English, ultimately limiting their academic

performance and professional growth.

Additionally, this gap restricts students' exposure to authentic English language
resources, further stunting their overall language development. When students cannot
follow spoken language and miss critical academic content, it negatively impacts their
performance in the language course, creating a cycle of disengagement and poor

achievement.

In light of these issues, the research question guiding this study is: How can the
Total Physical Response method be effectively implemented to improve the listening

skills of first-level English language students at the National University of Chimborazo?

To address this pressing issue, it is essential to implement innovative teaching

strategies that actively engage students in the learning process. The TPR method, known



for its effectiveness in promoting listening skills through physical movement and
interaction, presents a viable solution. By incorporating TPR, students can better connect
spoken language with physical actions, thereby enhancing their comprehension and
retention of the material. This approach not only fosters a dynamic and engaging learning
environment but also equips students with the necessary tools to improve their listening
skills and overall confidence in using English. Ultimately, TPR can bridge the gap in

listening skills and facilitate a more comprehensive language learning experience.

1.4. Justification

The research into the Total Physical Response method for enhancing listening
skills is both timely and essential due to the significant challenges faced by first-level
English language students at the National University of Chimborazo. Effective listening
skills are foundational to academic success and professional communication in a
globalized world. University students, as future professionals, must be proficient in
understanding spoken English to excel in their fields. The current reliance on traditional
teaching methods, which often fail to engage students actively, has resulted in a gap in
listening comprehension that hinders students' ability to follow lectures, engage in

discussions, and access academic resources.

By investigating the TPR method, this research aims to offer a practical solution
to the identified problem. TPR, known for its interactive and participatory nature, could
address the shortcomings of traditional methods by incorporating physical movement into
language learning. This approach not only enhances listening skills but also increases
student engagement and motivation. The findings from this study could provide valuable
insights into more effective teaching strategies and contribute to the development of best

practices in language instruction.



The primary beneficiaries of this research are the first-level students at the
National University of Chimborazo. By implementing the Total Physical Response (TPR)
method, these students will experience significant improvements in their listening
comprehension and overall engagement in the learning process. Enhanced listening skills
are crucial for academic success, as they will enable students to participate more actively
in discussions, follow lectures more effectively, and build greater confidence in their
communication abilities. Furthermore, improved listening skills will grant students better

access to English-language materials, enriching their learning experience.

Educators at the university will also benefit from this research. The findings will
provide practical insights into effective teaching methodologies, allowing them to adopt
more dynamic and interactive instructional approaches. By understanding the impact of
TPR on students' listening skills, teachers can enhance their teaching practices and create

a more engaging classroom environment.

The feasibility of implementing the TPR method is supported by its
straightforward nature and the resources already available at the university. TPR does not
require extensive preparation or specialized equipment, making it a cost-effective
solution for improving language instruction. This research will utilize existing classroom
settings and teaching materials, ensuring that the proposed methodology can be readily

applied and assessed within the current educational framework.

Moreover, this research will contribute to the broader field of language
education by providing empirical evidence on the effectiveness of the TPR method in
enhancing listening skills. By offering a comparative analysis of traditional and
innovative teaching approaches, this study will enrich the discourse on effective
language pedagogy. Additionally, it may serve as a model for other institutions seeking

to adopt similar methodologies to improve language learning outcomes.
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1.5. Objectives

1.5.1. General objective

e To analyze the effectiveness of the Total Physical Response method in enhancing
students' listening skills by implementing TPR-based activities in the English

language classroom.

1.5.2. Specific objectives

e To identify the principles and instructional techniques of the Total Physical

Response method in English language teaching to improve student’s listening skills.

e To measure the progress in listening comprehension skills among first-level
students after the structured application of TPR activities, comparing their listening

skills before and after the intervention.

e To develop a methodological guide about Total Physical Response method to

improve students’ listening skills.
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CHAPTER 11
2. THEORICAL FOUNDATION

2.1. Listening skill

English language proficiency is an invaluable skill in today's globalized world,
where effective communication in English is crucial in various fields, such as
international business, higher education, and scientific research (Rao, 2019). However,
learning English is not limited to mastering grammar and vocabulary alone; it involves
the comprehensive development of four primary language skills: listening, speaking,
reading, and writing (Kurniasih, 2011). The research will explore the importance of these

skills and how their development can improve communicative competence in English.

The skill of listening is fundamental to effective communication in English.
Vandergrift and Goh (2007) stated that listening is an active process that involves
understanding the meaning of spoken language by identifying keywords, recognizing
linguistic patterns, and interpreting context. According to Rost (2011) this skill required
practice in listening comprehension and developing strategies such as anticipation and
inference. Research in this field highlights the importance of exposure to a variety of
accents and speaking styles to improve listening comprehension in English (Brown,

2011). With regular practice, you can significantly enhance your listening skills.

In general, English language proficiency requires the comprehensive development
of listening, speaking, reading, and writing skills. Research in this field highlights the
importance of regular practice and the use of effective strategies to improve
communicative competence in English (Malykhin et al., 2024). By focusing on the
balanced development of these skills, students can improve their ability to communicate

effectively in English in various academic and professional contexts.
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2.1.1. Definition of listening skill

In its most basic sense, listening encompasses the ability to pay attention and
comprehend spoken language, which is crucial for effective interpersonal communication
in various contexts, from everyday conversations to professional and academic settings.
In the contexts of language learning, this skill involves recognizing and processing words
and phrases in the target language, and understanding their meaning within the specific

context of conversation or discourse (Ismatovna, 2020).

Improving listening skills is not an insurmountable task. It's about developing
skills such as focused attention, identifying linguistic patterns, anticipating content, and
using listening comprehension strategies. With practice and dedication, you can
significantly enhance your ability to understand and communicate in a new language

(Burdujan, 2022).

According to Worthington and Fitch-Hauser (2018), communication scholars who
present a comprehensive framework of listening that encompasses various cognitive and
affective processes, including attending, understanding, remembering, responding, and
resolving. This author offers valuable insights into the complexity and importance of
listening as a communication skill, highlighting its role in interpersonal relationships,
professional contexts, and everyday interactions. His perspectives contribute to a deeper

understanding of how listening influences communication dynamics and outcomes.

2.1.2. Characteristics of listening skill

Listening skills in English encompass a variety of essential abilities for effective

communication and understanding. These include:
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a) Active engagement. According to Gilakjani and Ahmadi (2011) listeners should
engage actively with spoken language, maintaining focus on the speaker's

message and utilizing different cognitive strategies.

b) Contextual understanding. Armijos (2018) admitted that proficient listeners are
able to grasp the context of conversation or speeches, including the subject,

purpose, and participants involved.

c¢) Sound discrimination. Rivadeneira (2018) highlighted that skilled listeners can
distinguish between various sounds in English, such as phonemes, stress patterns,

and intonation.

d) Vocabulary and grammar recognition. As Hunston et al. (1997) explained that
experienced listeners recognize familiar words and grammatical structures in
spoken English, allowing them to understand sentence meanings without relying

solely on visual clues.

e) Note-taking abilities. Hayati and Jalilifar (2009) suggested that effective listeners
often use note-taking techniques to capture key points, ideas, and details when

listening to presentations or lectures.

f) Nonverbal cue awareness. Proficient listeners, as noted by Jorquera and Saavedra
(2012) payed attention to nonverbal signals, such as facial expressions and body

language, which provide insight into the speaker's emotions and attitudes.

g) Adaptability to varied listening materials. Lingzhu and Yuanyuan (2010)
emphasized that listeners must adapt to a range of listening materials, including

different accents, speech rates, and dialects.
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h) Active listening strategies. Leonardo (2020) noted the importance of active
listening strategies, such as paraphrasing or asking for clarification, to show

understanding and engage meaningfully with speakers.

i) Monitoring and self-correction. Caicedo (2016) described how effective listeners
monitor their comprehension and correct misunderstandings by seeking

clarification when necessary.

j) Cultural sensitivity. Ciprian (2018) highlighted the role of cultural sensitivity in
listening, recognizing that communication styles and preferences can vary based

on cultural norms and values.

2.1.3. Teaching listening skill

Educators recognize the critical importance of teaching listening skills in
English, as these abilities form the foundation of effective communication and
comprehension in a new language. According to Field R. (2008), listening is not a passive
activity but a complex cognitive process that involves decoding, interpreting, and
understanding spoken input. For learners, this process requires not only linguistic
knowledge but also the ability to make sense of spoken language in real time. Field
emphasizes that effective listening instruction is crucial for language acquisition, as it
helps students develop the skills they need to engage in meaningful communication and

respond appropriately in conversational contexts.

Listening in language learning can be challenging for students, particularly
because it requires quick processing of new sounds, vocabulary, grammar, and cultural
cues. Given these complexities, traditional approaches often fall short in equipping

students with practical listening skills. Field (2008) suggests that listening instruction
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should be interactive and contextual, encouraging students to practice real-life listening

scenarios to build comprehension and retention.

One effective strategy for teaching listening skills is incorporating active learning
techniques that align with students' cognitive processes. Reflecting on Field’s ideas, the
TPR method offers a dynamic approach to enhance listening comprehension by
connecting verbal instructions with physical actions. By linking commands to physical
actions, TPR enables students to internalize the language more naturally, reducing the

cognitive load often associated with listening comprehension.

2.1.4. Competences for al level in listening skill

The Common European Framework of Reference for Languages (CEFR) serves
as a foundational guideline for language proficiency across various levels, including A1,
which represents a basic user of the language. At this level, learners are expected to
develop fundamental listening competencies that enable them to understand simple, clear
speech and basic phrases in everyday contexts. According to the CEFR (Council of

Europe, 2001), Al-level learners should be able to:

a) Understand familiar words and very basic phrases. Learners can comprehend
familiar words and phrases related to themselves and their immediate
environment, such as greetings, introductions, and simple questions about

personal information (Council of Europe, 2001).

b) Follow simple instructions. A1 learners should be able to understand short, clear
instructions and commands, especially when spoken slowly and clearly. This
skill is crucial for navigating basic everyday situations, such as in a classroom or

during a simple conversation (Tzeng, 2017).
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c¢) Identify the main idea. At the A1 level, students are expected to identify the main
idea of simple spoken texts, such as dialogues and announcements, which may
involve personal and familiar topics (Kumaravadivelu, 2012). This competency is

vital for developing their overall comprehension abilities.

d) Respond to simple questions. Al learners can respond to straightforward
questions about personal information, provided the questions are spoken slowly
and clearly. This skill not only demonstrates their listening comprehension but

also encourages interaction (Richards & Schmidt, 2013).

To effectively enhance these competencies, teachers can employ various

strategies that promote active listening. These strategies include:

a) Listening to authentic materials. Engaging with authentic audio resources, such as
simple dialogues, announcements, or songs, helps students acclimate to natural

speech patterns and vocabulary usage in real-life contexts (Vandergrift, 2004).

b) Incorporating visual supports. Using visual aids, such as pictures or gestures,
alongside audio materials can significantly support comprehension by providing

contextual clues (Goh, 2018).

c) Implementing interactive listening activities. Activities that involve pair or group
work, such as role-plays or guided listening tasks, encourage learners to practice

their listening skills in a supportive environment (Kumaravadivelu, 2012).

The competencies outlined for Al-level learners in listening skill are crucial for
their foundational language acquisition. By focusing on these competencies and utilizing
effective teaching strategies, educators can facilitate meaningful learning experiences that

support students' progression in English language proficiency (Ortiz et al., 2022).
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2.2.  Total physical response method

A teaching method is the theoretical and practical framework that guides how a
teacher imparts knowledge and skills to students. This framework ranges from the
planning and organization of content to the implementation of didactic activities and the
evaluation of learning. The choice of a specific method depends on several factors,
including educational objectives, student characteristics, and the teaching context (Jacob,

2020).

Theoretical foundations anchor a teaching method in pedagogy, while strategies
and techniques translate these principles into practice. Educational objectives guide these
methods, ensuring alignment with desired outcomes. Effective application requires

adapting the method to the context, student needs, and content (Kassing, 2020).

The Total Physical Response (TPR) method is a language teaching methodology
that emphasizes the use of physical actions to reinforce listening comprehension and
language acquisition (Nuraeni, 2019). A fundamental aspect of TPR is the use of physical
commands, where students respond to verbal instructions through corresponding physical
actions. This method leverages the natural connection between language and movement,

promoting learning by engaging both the mind and body.

The TPR method is a language teaching methodology developed by James Asher
in the 1960s. This approach is based on the idea that memory and learning are enhanced
when students physically respond to commands, rather than simply listening or writing
(Lalaleo, 2022). TPR is based on language learning theories that emphasize the
importance of the association between language and physical action. According to Asher,
listening comprehension precedes speech production, and by connecting language to

action, students can better internalize concepts and vocabulary (Montes, 2021).
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2.2.1. Physical commands in the total physical response method

In TPR, physical commands are central to the learning process. Teachers give
instructions, such as “stand up”, “turn around”, or “pick up the book”, and students
respond by physically performing the actions. These exercises create a dynamic and
interactive environment where listening skills are developed through direct physical
engagement (Buckheister, 1976). By repeatedly following commands, students

internalize the language structures and vocabulary without the need for translation, as

their understanding is reinforced through action.

In practice, TPR lessons are designed to gradually increase in complexity.
Initially, students might follow simple commands, but as their proficiency improves,
more elaborate sequences of actions are introduced, requiring greater listening precision
and cognitive engagement. The repetition of physical responses to commands helps
solidify linguistic comprehension while simultaneously reducing anxiety, as students are

not pressured to produce language verbally until they feel comfortable (Syafii, 2020).

Teachers play an essential role by modeling actions, delivering clear commands,
and observing students' responses, ensuring they accurately interpret the language
through movement. This interactive approach aims to cultivate an intuitive understanding,
where students can associate sounds, meanings, and contexts seamlessly. Instead of
simply remembering words, students learn to respond based on the context of each
command, developing listening skills that are grounded in comprehension rather than rote
memorization (Behrens, 2018). The following steps illustrate how TPR can be applied to
reinforce understanding through physical commands, focusing on comprehension and

real-world language application:



19

a) Preparation and pre-listening activities. In the initial phase, teachers introduce
actions linked to specific commands, such as demonstrating “jump” or “sit down”
physically. Students learn to interpret commands by observing their contextual
meaning and purpose (Behrens, 2018). This pre-listening activity primes students
to focus on understanding instructions as cues, preparing them to process spoken

language more naturally during the activity.

b) Active listening. During TPR activities, students listen attentively and respond
by performing actions, like touching their toes when hearing "touch your toes."
This approach transforms listening into an active experience where students
connect auditory input with purposeful actions, which promotes understanding
beyond memorization (Pilatufia, 2024). Here, students are encouraged to process
the meaning of each command in context, facilitating a more profound grasp of

language.

¢) Reflection and comprehension. Following TPR exercises, teachers lead a
reflection period where students discuss the commands and actions they
performed. This discussion reinforces comprehension by allowing students to
confirm their understanding of commands and clarify any uncertainties (Sumarni,
2022). Through reflection, students develop a more solid foundation in

interpreting spoken language, deepening their linguistic comprehension.

d) Additional practice for reinforcement. Finally, students engage in extended TPR
activities, such as responding to longer command sequences or creating
commands for peers. These exercises strengthen their ability to process language
dynamically and adjust to various verbal instructions in context (Duan, 2021).

This additional practice helps students respond accurately and contextually,
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fostering adaptive listening skills that support language use in real-life settings
(Syafii, 2020).

2.2.2. Principles of TPR method
Understanding before production

One of the central tenets of TPR is that listening comprehension must precede
speech production. Asher maintains that students must be able to understand language
before being encouraged to speak it, like the natural process of language acquisition in

children (Bujéan, 2019).
Association of language with physical action

TPR is based on the theory that memory and learning are improved when verbal
commands are associated with physical responses. This integration of language and action

facilitates better language retention and understanding (Lalaleo, 2022).
Reduction of anxiety

TPR creates a relaxed and playful learning environment, reducing student anxiety
and facilitating more effective learning. Reducing stress is crucial so students can better

assimilate and retain the new language (Hsu & Goldsmith, 2021).
Use of imperative commands

The method uses simple imperative commands that students must follow through
physical actions. These commands are effective for teaching vocabulary and basic

grammatical structures (Aikhenvald, 2010).

Developing a solid base of understanding
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TPR emphasizes building a solid foundation of listening comprehension before
introducing oral production. This ensures that students understand the language well

before they start speaking (Brito, 2022).

Adaptability and flexibility

The TPR is adaptable to different skill levels and ages. It can be used with students
of all ages and at various stages of language learning, making it a versatile and flexible
method (Robayo, 2023). These fundamental principles of TPR highlight its effectiveness
and applicability in language teaching, providing a dynamic, action-based approach to

facilitating language learning.

2.2.3. Advantages of the total physical response method

The TPR Method has gained recognition for its unique and practical approach to

language teaching, standing out for several significant advantages:

Facilitates deep listening comprehension. By beginning with listening
comprehension before oral production, TPR allows students to internalize the language
naturally, following the language acquisition process that occurs in childhood (Bernal &
Garcia, 2010). This approach improves understanding of vocabulary and grammatical
structures and establishes a solid foundation for effective communication in the target

language.

Reducing anxiety and promoting playful learning. Incorporating physical
actions in learning significantly reduces anxiety associated with initial oral production.
This creates a less intimidating and more stimulating educational environment where
students feel more comfortable and motivated to participate actively (Sotomayor et al.,
2024). In addition, playful and physical activities make learning more fun and

memorable, thus increasing the retention of linguistic knowledge.
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Active participation and sensory learning. In 1969, James Asher developed the
TPR actively engages students through physical responses to verbal commands. This
interaction strengthens the connection between language and action and activates multiple
sensory systems in the learning process. Studies suggest that physical participation
improves retention and understanding of learned content, making TPR especially

effective for students who learn best through hands-on experiences (Barrocal, 2021).

Adaptability and universal applicability. One of TPR's strengths is its ability to
adapt to various ages and levels of language ability. Everyone can benefit from activities
structured according to the TPR method, from toddlers to adults and beginners to
advanced students. This flexibility makes it widely used in both formal and informal
educational settings, as well as in multicultural and multilingual contexts (Abata et al.,

2021).

Improved long-term memory. Combining language and physical movement
strengthens the neural connections associated with memory and learning. Studies have
shown that motor experiences are closely linked to long-term knowledge retention,
making TPR a powerful tool for building a solid and lasting linguistic foundation

(Birdsell, 2023).

The TPR method provides theoretical and practical support for a pre-experimental
study aiming to enhance listening skills. By comparing pre-test and post-test outcomes,
the study can evaluate the extent to which TPR strategies improve listening
comprehension. The advantages of TPR outlined in this section reinforce its suitability
for the study’s objectives, highlighting its role in fostering deep comprehension, reducing
anxiety, and supporting active learning, key components that are expected to lead to

measurable improvement in listening skills.
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2.2.4. Disadvantages of the total physical response method

Despite its many advantages, TPR also presents certain limitations and challenges

that must be considered:

As students progress in their language learning, they may encounter challenges in
transitioning from listening comprehension and physical response to fluent and complex
oral production. While TPR, primarily focused on initial comprehension, proves effective
in the early stages, it often requires integration with other methods to foster more
advanced oral and written expression. At higher proficiency levels, teachers must
creatively design physical activities to reflect abstract concepts, while also adapting
assessment tools to measure progress, since traditional methods may not apply.
Additionally, TPR may face cultural challenges, as certain physical actions may not
translate well across different cultures, requiring sensitivity in diverse settings (Murphy

etal., 2020).

Although the total physical response method offers many significant advantages
in language teaching, especially in the initial stages of learning, it also presents challenges
that must be addressed to maximize its effectiveness and applicability in various
educational and linguistic contexts (Zhang & Zou, 2024). Integrating TPR with other
complementary methods can help overcome these limitations and promote

comprehensive and successful language learning.
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CHAPTER 111
3. METHODOLOGY

3.1. Methods

3.1.1. Inductive method

In the inductive approach, students actively learn through exploration and
discovery. They are encouraged to observe, analyze, and generalize based on evidence
presented to them (Fry, Ketteridge, & Marshall, 2009). In this research, the inductive
method was employed to gather data from the initial assessment of students' listening
skills. This approach allowed researchers to observe patterns and draw general
conclusions about the effectiveness of the Total Physical Response method. By analyzing
the students' responses to the initial evaluation, the researchers identified specific areas
of improvement and formulated hypotheses regarding the potential benefits of the

educational intervention.

3.1.2. Deductive method

The deductive method provides a structured learning process where students are
introduced to concepts systematically, followed by application in specific contexts
(Sweller, 1982). The development and implementation of the educational intervention
applies the deductive method. The researchers established specific hypotheses based on
existing theories about the TPR method and its effectiveness in language acquisition.
These hypotheses guided the design of the intervention strategies, ensuring they were
rooted in established educational principles. By applying these strategies, the researchers
aimed to test their hypotheses and assess whether the TPR method would lead to an

improvement in students' listening skills.



25

3.2. Research focus

The research aims to determine the effectiveness of the TPR method in
enhancing listening skills among first-level "F2" students at the Universidad Nacional de
Chimborazo in Riobamba, Chimborazo Province. The study employs a qualitative and
quantitative approach, using ethnographic observation combined with pre-experimental
methods to assess the impact of TPR-based activities on students' listening

comprehension.

To achieve this, TPR was implemented in the classroom through a series of
structured listening activities that require students to respond to verbal commands with
corresponding physical actions. These activities were designed to progressively increase
in complexity, allowing students to build their listening comprehension skills in a
controlled, interactive environment. Observational data were collected to document
students’ responses, engagement levels, and ability to follow commands accurately,

providing qualitative insights into the learning process.

In addition, quantitative data were gathered through a pre-test and post-test
administered to measure any changes in listening comprehension before and after the TPR
intervention. By comparing these results, the study will analyze improvements in
listening skills directly attributable to the TPR method. This approach will enable a
comprehensive understanding of how TPR activities influence listening development,

offering empirical evidence on the method’s effectiveness within this educational context.
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3.3. Type of research

The research incorporated both qualitative and quantitative approaches to provide
a comprehensive understanding of the impact of the Total Physical Response method on

students' listening skills.

3.3.1. Qualitative research

Qualitative research is a methodological approach used to explore and understand
individuals' experiences, perspectives, and social contexts. Qualitative research aims to
explore phenomena in their natural settings and describe them in detail. It seeks to
uncover meanings, motivations, and patterns that may not be captured by quantitative

methods (Denzin & Lincoln, 2018).

From a qualitative perspective, this study aimed to explore students' experiences
and perceptions regarding the TPR method as a pedagogical tool for enhancing their
listening skills. The researchers gathered in-depth insights into how students interacted
with the TPR activities and their thoughts on the effectiveness of these strategies in
improving their listening abilities. This qualitative data helped to contextualize the
findings and provided a richer understanding of the educational intervention's impact on
the students’ learning process. Additionally, the researcher reviewed the documentary
literature related to TPR method and listening skills in teaching English as a foreign

language available on the internet such as libraries and repositories.

3.3.2. Quantitative research

Quantitative research focuses on objective measurement and quantification of
variables through numerical data and statistical analysis. It uses standardized instruments
and procedures to collect numerical data, which can be analyzed statistically (Creswell &

Creswell, 2018). Quantitative research is a systematic investigation that uses measurable
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data and statistical analysis to establish patterns, relationships, and cause-and-effect

interactions among variables.

The quantitative approach focused on measuring the effectiveness of the TPR
method through statistical analysis. This approach involved the application of a
questionnaire to evaluate students' listening skills before and after the educational
intervention. The questionnaire aimed to quantify the level of competency in listening
skills, specifically targeting the A1 proficiency level. The results of this assessment were
analyzed to determine any significant improvements in students' listening abilities
attributed to the implementation of the TPR method. Additionally, the quantitative
analysis encompassed the assessment of the effectiveness of the didactic strategies
employed during the intervention, allowing for an objective evaluation of the impact of

the TPR method on enhancing listening skills.

3.4. Levels of research

Descriptive research is a type of research method that aims to describe and depict
phenomena as they exist in their natural environment. Unlike experimental or causal
research, which focuses on exploring cause-and-effect relationships, descriptive research
seeks to provide a comprehensive and detailed portrayal of a phenomenon or group of
phenomena. Descriptive research is primarily concerned with describing characteristics
of a population or phenomenon. It aims to provide an accurate representation of what is
observed without manipulating variables or imposing external influences (Neuman,

2014).

This research work was descriptive and exploratory levels, and it describes the

correct application of the Total Physical Response (TPR) Method to enhance the
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listening skills in teaching process of students of First level “F2” from "Universidad

Nacional de Chimborazo".

3.5. Research design

This research follows a non-experimental design, focusing on the natural
development of students' listening skills without manipulating independent variables. A
pre-experimental approach was used, where a pre-test will assess the students' listening
skills at the start. After implementing activities based on TPR method in the classroom, a

post-test was administered to measure improvements in listening competence.

The pre-test will establish a baseline for students' listening skills, while the TPR
activities will engage students through physical responses to verbal commands, aiming to
enhance their listening skills. The post-test results was compared to the pre-test to

determine the effectiveness of TPR in improving listening comprehension.

In addition to the tests, observational data were collected and an interviews were
applied to provide qualitative insights into students' engagement with the TPR activities.
This combined approach will allow for a comprehensive evaluation of TPR's impact on

listening skill development.

3.6. Population and sample

3.6.1. Population

The population consisted of first-level students in the Language program at the
National University of Chimborazo, who are part of the teaching-learning process for
listening skills in English as a foreign language. All these students are potential
beneficiaries of the educational intervention based on the application of the Total Physical

Response method.
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3.6.2. Sample

The sample consisted of 31 students from first-level parallel F2 at the National
University of Chimborazo, who participated both in the evaluation process of their
listening skill domain and in the educational intervention based on the Total Physical
Response method. In other words, this group of students took part in the pre-experiment

as beneficiaries of the educational intervention.

3.7. Techniques and instruments for collecting data

The research uses the next techniques:

3.7.1. Observation technique

It refers to the systematic and methodical process of gathering empirical data by
directly observing phenomena, behaviors, or events relevant to the research topic. This
method allows researchers to collect firsthand information in natural settings, providing
rich, detailed insights that complement other research methods. Observations are often
used to validate findings, explore contexts, or capture real-time interactions, enhancing
the depth and credibility of the study's conclusions. One of the most common instruments
used in an observational study is the test, which is a systematic procedure for observing
and describing behaviors or capacities in a controlled and standardized manner, using

specific methods and tools for data collection (Anastasi & Urbina, 1997).

In that sense, to gather data for analyzing and understanding the research problem,
the study employed observational techniques, with a pre-test and a post-test exam, called
Listening Skills Assessment Instrument (Annex 1). These items are tailored to align with
the specific objectives and criteria outlined in the theoretical framework of this study. The
Listening Skills Assessment Instrument (Annex 1) is designed to evaluate the listening

comprehension abilities of Al-level students in English as a foreign language, particularly
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in relation to the TPR methodology. In this case, this instrument is created by the author
of the research and consists of two parts: a pre-test and a post-test, each comprising 20
listening commands. The commands are simple, clear, and designed to assess the students'

ability to understand and physically respond to oral instructions.

The Listening Skills Assessment Instrument allows the evaluator to assess the
level of the participants’ proficiency in listening skills before (pre-test) and after (post-
test) the proposal implementation. The primary objective of the instrument is to evaluate
the effect of the TPR method on students' listening skills. The pre-test is administered at
the beginning of the instructional period to assess the baseline listening ability of the
students. The post-test is given at the end of the instructional period to measure the

improvement in listening comprehension after exposure to the TPR method.

The listening tasks of the Listening Skills Assessment Instrument involve simple
actions that students must do upon hearing specific commands. These tasks are directly
linked to the TPR methodology, which relies on physical actions to reinforce language
comprehension. The commands range from basic actions like “touch your toes” to more

complex instructions like “stand on one foot and hold your right foot.”

Each command is evaluated using a binary scoring system: students receive 0.5
points for each correct action performed and 0 points for incorrect or incomplete actions.
The total score for both the pre-test and post-test is out of 10 points. The scoring system
allows for a detailed assessment of each student's ability to understand and react to verbal

cues, providing valuable insights into their listening skills development.

As a part of the validation process and before implementation, the instrument was
reviewed by a panel of experts in the fields of language assessment and TPR methodology

to ensure its effectiveness and reliability. The experts, through a validation format (Annex
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2), assess the clarity of the instructions, the appropriateness of the commands for Al-level
learners, and the overall suitability of the instrument for measuring listening skills.
Feedback from the experts was incorporated to refine the instrument and ensure its

alignment with best practices in language testing.

Once the instrument was applied, the next step involved the tabulation of the
results (Annex 3). Each student's responses to the pre-test and post-test were recorded and
organized for analysis. This involved collecting the scores for each of the 20 listening
tasks, ensuring that all data points were properly input into a spreadsheet or database for

systematic processing.

After tabulating the results, the next phase of analysis involved the calculation of
descriptive statistics. Descriptive statistics were used to summarize the data and provide
an overview of the students' performance on both the pre-test and post-test. Measures
such as mean, standard deviation, and range were calculated to give a clear picture of the
general performance level of the students before and after the implementation of the TPR

method.

Following the descriptive analysis, inferential statistics were employed to assess
the impact of the TPR method on the students' listening skills. The Student's t-test for
paired samples was conducted to compare the pre-test and post-test scores. This statistical
test was selected because it is ideal for comparing two related groups (the same students'
performance before and after the intervention) to determine if there was a statistically

significant difference in their listening comprehension.

The results of the t-test provided insight into whether the improvement in students'
performance on the post-test was due to the TPR method or if it was simply a result of

random chance. A p-value lower than the significance level (0.05) indicated that the
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difference between pre-test and post-test scores was statistically significant, meaning that

the TPR method had a positive effect on students' listening comprehension skills.

3.7.2. Interview technique

An unstructured interview was conducted with some of the evaluated participants
to gain insight into their perceptions of using the TPR method for developing listening
skills. This approach encouraged participants to respond physically to verbal commands,
strengthening their understanding and retention of language concepts through active

engagement.

The interviews were analyzed by identifying and extracting the key themes and
ideas expressed by the participants regarding their experience with the TPR method.
These responses were categorized to identify common patterns, concerns, and overall

attitudes towards the method's effectiveness in enhancing their listening skills.

Through this qualitative analysis, the researchers aimed to assess the degree of
satisfaction the students had with the TPR method. By focusing on the participants’ direct
feedback, insights were gained into how the method impacted their engagement with the

learning process and its perceived benefits for improving their listening comprehension.

The findings from the interviews complemented the quantitative results, providing
a more comprehensive understanding of how the TPR approach was received by the

students and its practical effect on their learning experience.
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CHAPTER IV
4. RESULTS AND DISCUSSION

4.1. Listening skills evaluation

An initial evaluation assessed the participants' proficiency level in listening skills
using the questionnaire in Annex 1. Similarly, the level of proficiency achieved in
listening skills was evaluated after the implementation of the didactic strategies based on
the TPR method. The results obtained by the participants in both the pre-test and post-
test were tabulated as presented in Annex 2. The descriptive results obtained from the
participants in both evaluations are presented below in Table 1 to compare the

performance achieved before and after the proposal:

Table 1.

Descriptive statistics of the pre and post-test of Listening skill

Test Scale Minimum Mean Standard deviation Median Maximum
Pre-Test  0-10 3 5,39 1,36 5 8
Post-Test  0-10 4 6,42 1,29 6 9

The results obtained from the pre-test and post-test reflect the impact of the Total
Physical Response (TPR) method on the development of students' listening skills. Both
tests were conducted on a scale of 0 to 10. In the pre-test, scores ranged from a minimum
of 3 to a maximum of 8, with a mean of 5.39. This initial average indicates a moderate
level of listening ability prior to the intervention with the TPR method. The standard
deviation was 1.36, suggesting moderate variability in scores, reflecting differences in
students' listening skills. The median, or central value, was 5, meaning that half of the

students scored at or below this level.
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On the other hand, the post-test results show a general improvement in listening
skills following the application of the TPR method. The minimum score increased to 4,
and the maximum score reached 9, indicating progress among both lower-performing and
higher-performing students. The post-test mean was 6.42, demonstrating a significant
increase in the average score, which reflects notable progress in the development of
listening skills. The standard deviation slightly decreased to 1.29, indicating less
variability in the scores and suggesting more consistency in student performance after the
intervention. The median also increased to 6, implying that half of the students achieved

a score of 6 or higher.

Listening skill. Pre-test vs Post-test
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Graph 1.
Boxplot of Listening pre-test and post-test results

Note. Obtained from Pre-test and post-test data.

The results from both the pre-test and post-test suggest that the Total Physical
Response (TPR) method had a positive impact on improving students' listening skills.
There was a noticeable improvement in both the overall average scores and the
consistency of student performance, demonstrating the effectiveness of the method in this

educational context.
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The inferential analysis was conducted using the Student’s t-test for paired
samples to evaluate whether there was a significant improvement in students'
performance following the implementation of the Total Physical Response method. The
primary objective of this analysis was to determine if the students' scores in the post-test
were significantly higher than their scores in the pre-test, suggesting an enhancement in
their listening skills and overall language comprehension after the application of TPR.
The t-test for paired samples is an appropriate statistical tool for comparing the means of
two related groups, in this case, the same group of students before and after the

intervention. The formula for calculating Student’s t-statistics is as follows:

SIS

Where:

¢ Student’s t.
x4 mean of the differences.
Sq standard deviation of the differences.
n number of data (31 students).
The results obtained in the inferential evaluation of the pre-test and post-test of
the Listening skill are presented below:

Table 2.

Results of hypothesis testing using Student’s t-statistics for paired samples

Statistic gl P

Pretest Postest T de Student -6.30 30.0 0.000000302

Note. Obtained from Pre-test and post-test data.
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The results of the t-test revealed a t-statistic value of -6.30, which indicates a
substantial difference between the pre-test and post-test scores. This negative value
suggests that the post-test scores were notably higher, reflecting an improvement in the

students' performance after the TPR methodology was employed.

The p-value obtained from the analysis was 0.000000302, a value significantly
lower than the standard significance level of 0.05. This extremely small p-value indicates
that the observed difference between the pre-test and post-test scores is statistically
significant. In other words, the improvement in the students' scores is not due to random
chance but is instead a result of the TPR method’s application. Based on these results, the
null hypothesis, which posited no difference between the pre-test and post-test scores, can

be confidently rejected.

Therefore, the inferential analysis strongly supports the effectiveness of the Total
Physical Response methodology in improving students' performance. The statistically
significant increase in post-test scores demonstrates that the students benefitted from the
active, engaging learning approach offered by TPR, resulting in better listening skills and

enhanced overall understanding of the English language.

These results highlight the effectiveness of the TPR method in enhancing
students’ listening skills. The method's focus on physical activity and active participation
likely contributed to their improved ability to process and respond to spoken English in a
real-life context, such as shopping. The success of this approach suggests that students
were more engaged and better able to internalize the material, resulting in a significant

increase in their post-test scores compared to the pre-test.
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4.2.  Analysis of interview

In addition to the quantitative analysis, interviews were conducted with several
participants to gain deeper insight into their experiences with the TPR method and its
perceived impact on their listening and speaking skills. The participants were asked to
share their thoughts on the effectiveness of the TPR method, their level of satisfaction,

and how it influenced their ability to comprehend spoken English.

The feedback from the interviews was overwhelmingly positive, with most
students expressing satisfaction with the interactive nature of the TPR activities. Several
participants noted that the physical actions associated with the verbal commands helped
them better understand and remember new vocabulary and phrases. For instance, one
student mentioned, "When we had to jump or sit down after hearing the commands, it
helped me remember the words more easily. I felt more involved in the lesson." This
response aligns with the findings from the pre-test and post-test results, where a

significant improvement in listening comprehension was observed.

Moreover, many students reported that the TPR method helped them feel less
anxious about speaking. They highlighted that the emphasis on listening and responding
physically reduced their fear of making mistakes when speaking in English. One
participant shared, "I was nervous about speaking, but after practicing with TPR, I felt
more confident. It was like I was already responding, and it made me feel comfortable
speaking too." This indicates that the TPR method not only supported the development

of listening skills but also had a positive impact on their speaking confidence.

In terms of overall satisfaction, most students expressed that the TPR approach
made learning more enjoyable and engaging. A common theme in the interviews was the

playful and dynamic nature of the lessons, which made the material feel less like



38

traditional classroom learning. One student noted, "It was fun! We got to move around,

and it didn’t feel like regular classes. I think that helped me learn better."

These qualitative insights from the interviews reinforce the statistical findings,
which demonstrated a significant improvement in students' listening skills after the TPR-
based activities. The students' satisfaction with the method and the positive impact on
their speaking confidence highlight the holistic benefits of the TPR approach. By
combining physical engagement with language learning, TPR not only enhanced listening
comprehension but also fostered a more confident and active approach to speaking. The
students’ responses suggest that the TPR method could be a valuable tool in promoting

both listening and speaking skills in English language education.

4.3. Discussion

The results of the present research show a significant improvement in listening
skills due to the application of the Total Physical Response method. Indeed, according to
Nuraeni (2019) TPR represents a superior methodology to traditional approaches, having
proven particularly beneficial in areas of auditory learning. In terms of vocabulary, the
method contributes to greater accuracy in pronunciation; the association of words with
physical movements allows learners to practice correct pronunciation in a practical and

contextual setting.

This active practice also improves comprehension of each word, as students link
specific terms to physical actions, providing a clear and tangible representation of the
meaning of words. In addition, TPR supports appropriate word selection by engaging
students in contextual activities that reflect vocabulary use in real-life situations,

strengthening their ability to choose and use the correct words.
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In terms of comprehension, TPR significantly improves students' ability to
understand the meaning of language. Integrating physical movements with the learning
of words and phrases provides a visual and kinaesthetic representation that facilitates the
internalisation of meaning, thus improving the ability to understand instructions and oral
messages. In addition, TPR promotes ease of speaking, as active and consistent
participation in the learning process increases students' confidence and comfort in using
English. Frequent practice and positive reinforcement facilitated by the method contribute
to greater fluency in speaking and a more agile response in communicative situations. In
the present research, an improvement in each of the above aspects was found,

corroborating the findings of Nuraeni (2019).

The research findings reinforce the effectiveness of the Total Physical Response
(TPR) method for improving listening skills in English, aligning with the findings of Putri
(2016), who highlights it as a particularly beneficial method for teaching young learners
with a kinaesthetic learning style. This approach is well suited to the needs of students
who learn best through physical interaction and movement. Additionally, Putri points out
that one of the advantages of TPR is that it does not require extensive preparation on the

part of the teacher, which facilitates its implementation in the teaching-learning process.
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CHAPTER V
S. CONCLUSIONS AND RECOMMENDATIONS

5.1. Conclusions

e The study confirms that the Total Physical Response method is effective in
improving students' listening skills. By integrating physical actions with verbal
commands, TPR engages students in an interactive learning process, reinforcing
language comprehension through active participation. The research highlights that
TPR's principles—such as the importance of kinesthetic learning and immediate
physical responses—are essential for reinforcing listening skills in English

language learners, especially for beginners.

e The results of the pre-test and post-test indicate significant progress in students'
listening skills following the structured application of TPR activities. The average
score increased from 5.39 in the pre-test to 6.42 in the post-test, showing clear
improvement. The statistical analysis supports the conclusion that the TPR method
is not only effective but also efficient in enhancing listening comprehension in

students at the A1 level.

e The creation of a methodological guide based on the findings of this research is
crucial for teachers who wish to implement TPR in their classrooms. This guide
will provide educators with a systematic approach to using TPR-based activities,
ensuring consistency and structure in its application. The guide will be a valuable
tool in supporting the development of listening skills among students, particularly

those in the initial stages of learning English.
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Recommendations

e It is recommended that teachers continue to incorporate TPR activities into their

lesson plans, focusing on progressively complex tasks that involve both listening
and physical responses. Teachers should also consider adapting the activities to the
unique needs and learning paces of individual students to maximize engagement

and effectiveness.

It is recommended that regular assessments using pre-tests and post-tests, similar
to the ones used in this research, be incorporated into the curriculum. These
assessments should be used to track student progress and adjust teaching strategies
as necessary. Teachers could also implement formative assessments to provide
continuous feedback to students and monitor their ongoing development in listening

comprehension.

To share the developed methodological guide with English language instructors at
various educational institutions, particularly those teaching beginner-level students.
Workshops or training sessions on how to effectively implement the guide could
further support educators in using TPR activities to enhance students’ listening
skills, ensuring that the method is applied consistently and effectively across

classrooms.
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ANNEX 1.
Pre-Test: Listening Skills Assessment (A1 Level)
Instructions for the Examiner:
1. Read each command aloud clearly and at a moderate pace.
2. Observe if the student follows the command correctly.

3. Assign 0.5 points for each correct action, 0 points for an incorrect or incomplete

action.

4. Calculate the total score out of 10.

Student Name:

Date:

Listening Commands

1. "Stand up and raise your left hand."
Scoring: /0.5

Expected response: The student stands up and raises their left hand.

2. "Touch your nose with your left hand."
Scoring: /0.5

Expected response: The student touches their nose with their left hand.

3. "Clap your hands three times."
Scoring: /0.5

Expected response: The student claps their hands three times.



10.

11.

"Turn around in a circle."
Scoring: /0.5

Expected response: The student turns around 360 degrees.

"Put your right hand on your head."
Scoring: /0.5

Expected response: The student puts their right hand on their head.

"Take one step forward."
Scoring: /0.5

Expected response: The student takes one step forward.

"Point to the floor with your right finger."
Scoring: /0.5

Expected response: The student points to the floor with their right hand.

"Jump once and sit down."
Scoring: /0.5

Expected response: The student jumps once and then sits down.

""Smile and touch your shoulders."
Scoring: /0.5

Expected response: The student smiles and touches their shoulders.

"Look to your left and then to your right."
Scoring: /0.5

Expected response: The student looks to the left, then to the right.

"Put both hands on your knees."
Scoring: /0.5

Expected response: The student puts both hands on their knees.



12.

13.

14.

15.

16.

17.

18.

19.

"Turn to the right and raise your right hand."

Scoring: /0.5

Expected response: The student turns to the right and raises their right hand.

"Cross your arms over your chest."
Scoring: /0.5

Expected response: The student crosses their arms over their chest.

"Point to the sky with both hands."
Scoring: /0.5

Expected response: The student points to the sky with both hands.

"Clap once and then sit down."
Scoring: /0.5

Expected response: The student claps once and then sits down.

"Touch your toes and jump up."
Scoring: /0.5

Expected response: The student touches their toes and jumps up.

"Stand on one foot for five seconds."
Scoring: /0.5

Expected response: The student stands on one foot for five seconds.

""Raise your left foot and circle it."
Scoring: /0.5

Expected response: The student raises their left foot and circles it.

"Put your hands on your hips and smile."
Scoring: /0.5

Expected response: The student puts their hands on their hips and smiles.



20. "Look up and clap twice."
Scoring: /0.5

Expected response: The student looks up and claps twice.

Total Score: /10



Post-Test: Listening Skills Assessment (A1 Level)
Instructions for the Examiner:
Read each command aloud clearly and at a moderate pace.
Observe if the student follows the command correctly.

. Assign 0.5 points for each correct action, 0 points for an incorrect or incomplete

action.

Calculate the total score out of 10.

Student Name:

Date:

Listening Commands

"Stand up and touch your right knee."
Scoring: /0.5

Expected response: The student stands up and touches their right knee.

"Point to the door with your left hand."
Scoring: /0.5

Expected response: The student points to the door with their left hand.

"Clap twice and sit down."
Scoring: /0.5

Expected response: The student claps twice and then sits down.



"Turn around and touch your toes."
Scoring: /0.5

Expected response: The student turns around and touches their toes.

""Raise your right hand and then your left."
Scoring: /0.5

Expected response: The student raises their right hand, then left hand.

"Take two steps forward and look up."
Scoring: /0.5

Expected response: The student takes two steps forward and looks up.

"Jump twice and wave your hand."
Scoring: /0.5

Expected response: The student jumps twice and waves their hand.

"Touch your head and then your shoulders."
Scoring: /0.5

Expected response: The student touches their head and then their shoulders.

"Look left, then look right."
Scoring: /0.5

Expected response: The student looks left, then looks right.

. "Stand on your left foot and hold your right foot."
Scoring: /0.5
Expected response: The student stands on their left foot and holds their right

foot.



11.

12.

13.

14.

15.

16.

17.

"Clap once and sit down on your chair."
Scoring: /0.5

Expected response: The student claps once and sits down.

'""Raise your arms above your head and smile."
Scoring: /0.5

Expected response: The student raises their arms above their head and smiles.

"Touch your elbows and spin around."
Scoring: /0.5

Expected response: The student touches their elbows and spins around.

""Step back and touch your knees."
Scoring: /0.5

Expected response: The student steps back and touches their knees.

"Turn to the left and raise both hands."
Scoring: /0.5

Expected response: The student turns to the left and raises both hands.

"Sit down and close your eyes for three seconds."
Scoring: /0.5
Expected response: The student sits down and closes their eyes for three

seconds.

"Hold both hands in the air and shake them."
Scoring: /0.5

Expected response: The student holds both hands in the air and shakes them.



18.

19.

20.

"Put your hands on your waist and smile."
Scoring: /0.5

Expected response: The student puts their hands on their waist and smiles.

"Point to the floor and jump once."
Scoring: /0.5

Expected response: The student points to the floor and jumps once.

"Look to the ceiling and then touch your knees."
Scoring: /0.5
Expected response: The student looks up to the ceiling and then touches their

knees.

Total Score: /10



ANNEX 2.

Expert Validation Form for Listening Skills Assessment Instrument

Purpose:
This form is designed to collect feedback from experts in the field of language assessment
and Total Physical Response (TPR) methodology to validate the listening skills

assessment instrument created for the pre-test and post-test evaluations.

Expert Information

Name:

Position/Title:

Institution:

Years of Experience in Language Teaching:

Instructions for Experts

Please evaluate the following aspects of the listening skills assessment
instrument. Use the scale below to rate each statement. Provide additional comments or

suggestions where necessary.

Rating Scale:

1 = Strongly Disagree

2 = Disagree
3 = Neutral
4 = Agree

5 = Strongly Agree



1. Clarity of Instructions
The instructions for the listening tasks are clear and easy to understand for Al-level
students.
Rating: /5

Comments:

2. Relevance of Listening Commands
The listening commands are appropriate for evaluating listening comprehension at the
Al level.
Rating: /5

Comments:

3. Appropriateness of TPR Methodology

The commands are well-designed to evaluate the effectiveness of the Total Physical

Response (TPR) method.
Rating: /5
Comments:

4. Accuracy of Scoring Criteria
The scoring criteria effectively reflect the students' ability to follow the commands
correctly.
Rating: /5

Comments:

5. Suitability for Pre-Test and Post-Test
The instrument is appropriate for both pre-test and post-test purposes, providing valid

data on students' listening abilities.



Rating: /5

Comments:

6. Cultural Sensitivity of the Commands
The commands are culturally neutral and appropriate for a diverse student population.
Rating: /5

Comments:

7. Overall Instrument Quality
The overall quality of the instrument is satisfactory for assessing listening skills in an
Al-level context.
Rating: /5

Comments:

Additional Expert Comments:

Expert Signature:

Date:




ANNEX 3. Tabulation of pre-test and post-test Listening test results.

I Listening Listening Differences (Post-test -
D PreTest PostTest Pre-test)
1 8 8 0
2 7 8 1
3 6 7 1
4 5 5 0
5 5 7 2
6 6 7 1
7 7 8 1
8 4 6 2
9 8 9 1
1
6 6 0
0
1
5 7 2
1
1
6 5 -1
2
1
6 6 0
3







2
5
5
2
7
6
2
3
7
2
5
8
2
4
9
3
6
0
3
4
1

Note: The test was evaluated out of 10.



